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ABSTRACT 

Th^ piper specifies 
fflultidisaipHanry t#ams involvtd in 
eduaation for hanfli^apped sadondary 
(iiicluding collaborating with othw 

3tua%nt assissiftent process and identifying availabli asseismeiit 
instruments) ar^ listad^ and 10 aoamoii skills and knowleag^s for all 
teasi members are set forth# specifie skills and kncwledgss are th^n 
listifl for secondary special educatorSp school psy chcLoglstSj* and 
vocational educators* ^he authors provide an ocaupational analysis of 
the area of carpentry (residential eonatruction and a task analysis 
of rough fraiQing) for the asvtlopntnt of an iodividual ^ducationaL 
plan* The authors conclude that chatiges must be aiaae iniroediat ^ly and 
suggest that inser^lce progrims be initiatti to fl^i^elop ccnipetencles 
necessary for educating hana icapptd learners in vooational anfl 
technical ed ucatioD programs* (CL) 
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A/£fPfO A TEAM APPROACH i PROVIDING PRUGRAhJ FOR HAND ICAFP£D 
LEARNERS JN VQCAriuNAL AND rECHNIOAL EDUCATION 

I ntroduct ton 

Both PL 9k^Jk2f Educat fori for All nand icappad Chi/dren 
Actp and PL 9^-^65, Vocat ional cdugatfo/iol ^^/nendrnGnts of 1976, 
requ ire that appropr late educat iona I prografDs pro v ided for 
hancf i capped I&arners wfthin thB public sducat ional system in the 
least restrict ivB sett/ng, impi ementQd through th& ma insirsafr: i ng 
concept* M a instream i ng of the adole-soent and adult hand icapped 
learner in secondary and post secondary sett I rigs demands 
i n(J i V idual i zat ion and ooopmration (Vance, 1977^ Laurie , et a/, 
I97Q}^ Inherent in the concept of ma i nstreafii ing is that sonje 
hand Icapped and special needs learners rec&fvm the necessciry 
support to help them sacoe&d In reguiQr occupQiionai educat Ion 
programs f regard I ess of hand icapp i ng cand ft i on^ This approQCh 
can sucQessful with the major ft y of learners. 

Successful educat ional prograinming wiil require that a 
mul t id i sc i p 1 1 nary teem approach be initiated CGood/nan and Pricey 
I97Q)** The team approaQh requires personne I to be capable of 
dealing with a wide s/ariety of learner need's and handicapping 
cond it ions m These extremely varied needs CQn be met most 
successfully through a team approQCh rather than expect ing one 
Ind i y idual to possess a multitude of aompet enc fes , 

A^sumpt ions 

Before elaboration of the components of the team is 
presented , two assumpt ions about the nature of the task of 
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mainsi reaming handicapped iaarnars shouia bii considered. It is 
first assumed that sines hand/cau.uvd learners are to have access 
to vocational education programs, they will necsssarily hava to 
receivB Instruct ion from vocational education teachers. The 
vocational education teaohf^rs, although remaining the primary 
instructors, will neea assistance from specialized personnel who 
has/e expertise in working with handicapped learners. Two such 
specialists are special education teacht^rs and school psycho log Ists. 
A special education teacher would function as an on-site consultant 
to the vocational education teachers, and the school psychologist 
would function as a consul tant~on-cal I to several teams, each 
comprised of a vocational eaucation teacher and a special 
education teacher (Laurie, et,al., 1978). 

Secondly, It is recognized that vocational educators will 
need to endorse the concept of differential programming as it is 
applied to a particular skill area, 'vo longer should the notion 
suffice that handicapped learners ought to be channelled into 
only the service oocupaitons. This notion of programming rel^gat&s 
handicapped learners to a few restricted areas of work, r^ather, 
multiple levels of entry and exit should bs established In each 
skill area to better aocommodate the abilities of handicapped 
learners ( God I a, 1 976 ) . Vocational educators will need to determine 
the need for and nature of "helpers" - trathed persons who have 
yet to achieve skills suitable to attaining journeymen status, 
but who possess skills suitable for performing necessary Jobs 
in a wide range of skin areas of the world of work. vocational 
Education must commit itself to differential programming or it will 
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be saddled with an increasing dropout rato aontr Jbated to by the 
failures of special needs /earners. Tha i nQxtr icad/ e ro lat ionsh ip 
h&tw&en vooQtional education and th& \^or/d of work ind fcat&s that 
differmniial progrQmmi ng is very approprfatQ for t h& s/ocat [ona/ 
edaaat ion setting.. The flw^it/e cQntinu/iy in this reiatfonship 
cou/d insure that a hand f Gapped I ear nor cou/d find entry into the 
world of work at one of several Icvaici and cont inue to acguire 
skills Qn-the-Job^ 

The above propositions r equina bold moves tiy a highly 
supportive administration. This movQmcnt will De unstBody, 
prifnarily hecause present training prograrns are not preparing 
special education teachmrs and school psychologists to function 
in the teafn roles suggested. Before such rales can b& realised, 
the oQmpetenoies and knowlmdge necessary to facilitate a team 
effort must be articulated^ 

Competency Domains 

Phelps, Evans, Abbas, and Frlson (1976) Idmnt if ied six 
task^ as being critical to overall vocat ional prograw effective^ 
ness for hand icapped and special needs I earners^ These tasHs 
were derived frow a survey of vocat ional instruators and special 
and regular educators as necessary for the successfu I day-to-day 
instruction of students being mainstreamod into various program 
alternat Ives, 

I) Co i I aborat ing with other prof ess Ions and parents in 

the student assessment process^ 
S) ident i fy i ng avai I ab I e assossffient Instru/nenis, 
3) coord InQt ing instruct ional p I ann I ng in aQodem la and 
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vocat ional areaSf 
n) develop ing perforntancG goal^ and objectives for 
inct i vidua I students, 

5) providing re i nf or cement for /earning, and 

6) providing car&er counsel ing and guidance* (p. 130) 
The successfui implementat ion of those task^ require the team 
members to share know ledges and skilfs In Qomman, The fat I owing 
competency domains are suggested For each of the team members, 

COMMON SKILLS AND HNO PLEDGE 3 

t. Learning theory and i nst ruct iona/ teahno/ogy and research with 
skills necessary to translate these knowledges and skills into 
developing academ ic, career and vocational programs. 
Human devel opment with an mmphasis on ado I escent develop'- 
mental tasks, 

3. Rat ional e^ I eg isl at ion, and existing praot ices in the develop- 
ment of programs, goals, and ph i f osophy for special needs 
learners which inc/ude the except i onal individual. 
Know I edge of who is except ional and disadvantaged to be 
included as specie/ needs /earners under existing state and 
fvderal I ^g is I at ton, 

S. Career deve lopment theory which parallels that of growth and 
de ve I opment theorym 

6p Career educat ion rationale^ concepts and instructional 

strateg i es necessary to implement programs in educat ionai 
sett Ings . 
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7. SeMism and racism and necassary sk i I hs to reaucQ inst itui ional 

d iaor Im i nat I on in ord^r to broaden the career, educationah and 

soc iai opportun it tes for al I I earners * 
S* Classroom management tBChniques used with group and individual 

learners that will motivate optimal effort in achievem&nt, 

reduce inappropri ate behaviors^ and enhance the i nd t v iduci 

and group we I f are » 
9* Collaboration with other educators, specialists and parents 

in establishing instructional goals in acadmfnic and vocational 

areas to meet the requ irements for graduat ion, 
/O* Human rBlations and dec is ion making skills to assist /marners 

and their parents select realistic career and vocational goaf s ^ 

SP£CIriC SKJLLS AND KNO'^ LEDGES Fu^ SEOONDARY SPECIAL EOUCArORS 

1, Methods and design of curriculum for except iona I I earners, 
Including the saopm and sequence based on th& I earner ^s 
d^^e I opnient ai levei and learning character ist ics and learner 
needs* This includes development of academic skills^ survival 
skills, and funot ionai needs to meet the demands of daily 

I ivi ng , 

2, Spec iai instruct ional methodologies ut i I i 2 ing assessment 

information for individualized and group insturction 
incorporating the learner's Qcademic needs^ interests, 
att iiudes, and values into instruct ional p/ans using: 
tutor iai procedures , programmed instruct ion, prescr ipt i vef 
d iagnost ic tBachi ng , and group instruct ion^ 
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3, S e lect iori and adaptation, where necQU^ary, of co/nrn&rcially 
(>ubiishQd i nstruci lonal materials appropriate to the Qduoa- 
t tonal otj&ctiv&s, age, and interests of special needs and 
hcind foQpp&d I earners * 

^, A^S0s^m&nt of the student with appropriate informal^ or iter Ion 
referenced, or competenoy'^based tests as well as formal 
standard J Z'dd, or norm-ref erenoed instruments for educat ional 
a iagnos is. 

5« Personal or sooial intervention strategies and skills 

necessary to facilitate t affective growth of /earner's 
sal f-^oonaept f attitudes^ values, and inter/ intra personal 
r0/at lonsh ips , 

fi* Career and guidance information and counseling skills to 
assfst students operat ionql ize vocational interests and 
att i t udes. 

7m Coordination of instruat ional pJanning in acadernic areas for 

Students with learning prob Jems, /.e. reading^ mathf etc^, 

necessary for graduation, 
3m AsslstanoB to parents in understand ing the strengths and 

i imi tat ions of the learner and develop realistic expectations 

in QQQdefnIc and occupat ionai Bkill areas m 
9, EngagBff)Bni in i nd i v idual and group act i v it i es and d iscuss ions 

ut/hioh assist in value ol arifi oat ion, and deve I opment of 

hati its, aitftudes^ and sei f^aoncept . 

SPECJF'IC SKILLS AND HNOi^LEDGEJ OOMAINS OF SCHOOL PSYCHOLOGIdT 

/. /ndiv/duQl and group assGSsment strategies and ski lis 

n&Qessary to develop or se/0ot, adm inister, and interpret a 
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variety of I nst rufriGnts, and translate the result ing data into 
appropriate etiucat ional , dec } s ion-^mak ing, and behavior 
managemmnt programs (mental ability, aptitucle, interest, 
career matur ity , work samp I &s , bshQV ior al obser\/at ions , 
ach i Bvement , and personal ity J . 

3, Individual and group counse/ ing prcctices and ski lis necessary 
to assist individuals in career, educat iona/ , and persona/ 
planning and problem solving* 

3, Community resources and skills necessary to make appropr iate 

referrals and act as I iason between sQhaol and referral agencies^ 
Consul tat ion strategies and skills necessary to assist learners 
by working through others (teachers , counsel ors^ parents, 
administrators, peers, employers, mta,)^ 

5, Inservice education techniques and skills necessary to de\/elop, 
imp I ament g and e\^aluate such progra/ns on a variety of topics 
for faculty, 

6, opeciai instructional methodologies and skills necessary to 
select and recommend them for appropriate individuals and 
groups (regular, handicapped, disadvantaged), 

7, Affective education concepts and skills necessary to develop 
and implement strategies to facilitate improvement in seJf^ 
conQept, attitudes, values, and i nt Gract ions with others^ 

8, /Research and program evaluation and sk i J I s necessary to acquire 
evidence of the effectiveness of vocational, special , and 
career educat ion programs * 

Educat ional trer^ds and state and federal leg isl at Ion which 
may influence the development of vocat ional , special, and 
career educat ion programs , 
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SPeCJFJC dKILLJ AND mu^LtOGSJ FOR VUCMriUNAL EDUCATOR 

/. Methods and curr iculufn designs for occupat ional skill areas 

inc lidding scope ancf sequence of skills necessQry to propare 

for a specific ocQ^pation^ 
2, Cite and organizational fnanagoment skills to devmlop a train^ 

ing program or adapt equipment, i/here noces.^ary^ to prepare 

special needs and hand icapp^d learners for an occupat ion 

to enter the labor market, 
J- Instructional materials development and adaptation to assist 

special needs and hand icapped learners acquire the conoepts 

and skills required for an occupation^ 
U, Special instruct ional met ho logy to assist the special needs 

learners acquire t&nni no logy and concepts of a spec i f ic 

occupat ion^ 

5. Occupational inforfnat ion and skills neaessary to assist in 
career and \/ocat ional gu idance and program deve I o pme nt to 
teach and faci/itate realistic oocupat ional pursuits* 

6, Community resources and skills necessary to make referrals 
for work pi acement f establish on-the-job training cites, 
and make job pi ac&fnmnts. 

7p Subject matter information specific to occupat ional skill area. 

The above competency domains may seem stagger ing at first 
until they are studied and agreed upon by the team^^ However, 
they are minlmcl skills and knowledges required if our educat ional 
programs are going to provide the most appropriate educational 
programs in the least restr ict ive setting. 
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The Prohl m 

The purpose of including vocat tonal instruct f on as part 
of a spmc iai learner's educat iona I program /s to pro^^iae a student 
with Job entry skills into the labor market. The concept of 
multiple levels of entry and ax/t suggest that some students wil: 
leave the vocat ional training program as Journeymen \/hile others 
may need an extended train i ng program as he I pers in var icus 
occupational skill areas^ In either situation^ the goal is to 
train studmnts whereby they will enter the labor niarket, make a 
wage to support themselves and their families^ and find their 
respect i ve place in our society. 

To illustrate the concepts elaborated on throughout this 
paper it must be applied to a real situation. For the purposes 
of i 1 1 ustrat ion, an occupational analysis of the carpentry field, 
sub-category residential construct ion, has been includedm The 
ana I ys is included does not claifn coverage of every detail related 
to res ident iaI construct ionp but does cover the main work areas 
and tasks directly related to a course taught by vocational 
i nstractors , 

Table I presents an analysis of the work areas and 
appf^ox ifnate percentages of time devoted to the teaching of skills 
related to each work area in the vocat ional class on resident iaI 
oonstruGt ion^ As may be noted, the work areas begin with the 
se I &ct ion of a site for the construct ion and proceeds through the 
f i nishing work to complete the res ident i a I building for occupancy ^ 
Each of the work areas are task--anal yzed to furth&r specify the 
skills and knowl edges required to complete each work area* 

11 



Sample Occupat ional AnQly^jis of ^elmated 
y/ork Ar&a^ in Carpe ntry 
ffe^sidQntial Const ruct Ion CoursQ 



No, 




Percentage o f 

r i tin a ^\ iO 

I 1 fliW ^ p f 1 L 

in Area 


/. 


6 it e P Janning 


5 




Bui Id 1 ng Layout 


5 


3. 


Foundation ancf Floor Consiruct Ion 


10 




Rough Framing 


10 


5. 


Rafters 


10 


6, 


yal I an^ Roof Sheat i ng 


5 




Sitting indows and Doors 


10 


a. 


Roof Coshering 


10 




Interior ^at i Covering 


10 


10. 


Cabinet and bullt^lns 


15 


1 /. 


Fin 1st) 


10 



Table 2 presents a task analysis of work area number four, rough 
framing* Tho^e tasks which must be performed with precision as an 



Table 2 

Task Analysis of i/ork Area Four 
f^ough Frafning 



Task iyecessary to 
Enter Job Ho la Job 



1 , 


Selects appropr fate tooJs 


X 




3. 


Oet&rm 1 nes propor stud iengih 




X 


3. 


Sa/ects top and bottom plate 




X 




mater iqI 








Layout markings of top and bottorn 


' X 


X 




pl at e 






5, 


Sawing studs to prop&r length 




X 


6. 


Detffrfnining correct header length 








for windows antf doors 


X 


X 


7, 


Oeterrnin/ng correct height for 








window and door headers 


X 


X 


a. 


Nailing materials in piacQ 


X 


X 


9, 


Erecting wall 




X 



No. 



Task Name 
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€/7*ry l^r^l sA<in and necBSSQry to hold the Job are a/so 
/nd/eflfftf, N0t& that Ment ity / /)g ^nd sel&ot/ng iao/s an^ 
/Tieasur&ffi&Jit oan^epis are &ssen^ iai competmnc fes that rrpuf t £e 
PiQSt&r&<t My tm hQf)d /oapp&d or ^pecfa/ nomds l&arner to Mrfom 
th&s& tQsd<B^ 

Tm oth&r ma^ssary co/n^id&rat rons- for th& stU0&^t are 
th0 persona/ and sacral factors and en^ iro nfne ntal a^ar^nms^, 
Un^er p^rmnaf ana ac^cial factors are a-tt&ndfng class, QblJitj 
to follow oraf directions whilm ^or-king on -thG^^Job , aryti g$ttf/)g 
along w ith f'sl lo^ ^ork&rs, Thm eni^irortMnlal ak/arer)es^ aent&rs 
around th& o I f /nati c o ond it ions of the locality. Res id^ntial 
aon^truct for? Pia/nl j outsfdm kt^pr/r in c w ide v^rletj c^f \mat^er 
aoncli tions, Thu^^ th4 student must b& ^ayare af proper cFothing 
urhf j$ w(prl€ing in c/^an^ing w&at^^r (^ond i tio/is, 
rM_i£P 

Tfy$ lEP m&tij)g prov}(J&^ thQ idmal setting far tm t&afn 
tc coap&rtTti ye Jy dmveJop tlie stf-ategi&s for suooess Jn f/7e 
vcoat fonal ^auaation program. It is thm lEP that win s^&o ify 
^fleaif^ia resfionsfbflitles tor e<rch team (nember^, 

v/.C* Is a student mnrol I ed in Cmtral High School arid h/s 
prograw in^lad&s e^ro / Iment in tM county yooati anal t&oh^ical 
schaof program for resident iaI construction, J.C.^s ItP 
dmv&lop&dm&p&rcrtiyefyby the v^acationai rnstruator, ^pe€ii^l 
eduaat to/) teacner , scmol psyGha Jog Jst, parent and'd^Q, 
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!NOl\/I0UAL EOUCAT lONAL PLAN 



Student Name J .C , Date of Meeting 1 1 ^1 1 -78 

School Central H igh School 

SUMMARY OF PRESENT LEVEUS OF EQUCAT JONA L P£RFORMANC£^ 

J,C* is currently a senior enrolled in q vooationQl education 
program with supportivm Qssistance in special education, J.C.^s 
reading level is at the 3.5 grade level in recognition and 
comprehension meQSUred by the PIAT. He is able to perform basic 
arithmetic operations^ but has not mastered measurement skifls^ 
He learns best when he can see and manipulate concrete mat er ia/s 
He is accepted by his peers and cooperat i ve with teachers , His 
Career / vocat iona I goals are to work in the housing construction 
trade, 

ANNUAL_ GO A L8 

/. To develop job entry skills as a carpenter^s helper. 

P. To maintain a positive attitude toward self. 

3, To cofnmun icate and understand (oral and written) the 

vocabul ary and language needed for Job entry as a carpenter ' 

hml per , 

3 HURT TERM OBJECT! V£3 

Given the necessary instructional materials^ tools equipment^ 
and requsite knowledge, the learner will: 

/, Read^ namef and select appropriate tools and technical 
vocabu I ary for rough framing* 

Select Qppropr iate building materials for studs and plating. 

J, Measure^ mark, and saw wood to specified lengths. Criteria 
is 1/16 inch dccuraoy^ 

Increase silent reading comprehe n-^ i on of texts and manuals 
used in shop and carpentry . 

5. Compl ete with eofo accuracy , ^orld of y^ork Units, Time Cards, 
Emp/oyment Appl icat ions. Payroll Deduction Forms, Contracts ^ 
Social Security Jnformat ionm 

6, Participates In group affective education and counseling 
sessions with peers, 

7- Part ic ipates in class project of building a house. 



14 



f 



Ob Ject ive 
N amber 



2. 



3, 



Educat ional Nater iai s 
and Procedures 



T&acher--made flash cards 
wfth names and pictures of 
tools (hammers, saws, ftoor 
Jo i nt header g na i I s-^bo^^ 
ISd, comrnon, etCt) 

Student part ici pates in 
group d I SOU.SS ions of types 
of wood used in framing^ 
for studs, plating, rQaf-^ 
ing, etc* Pract ice^ in 
se I eat ing mater iaI s in 
wood shop with student 
SKp lain t ng why spec if ic 
materials are used ^ 

Student measures size of 
room, deskSf papers, wallsg 
and lengths of wood using 
ruler and tape measure ^ 

Student reads silently and 
answers comprehens ion 
quest ions* 

Shoo Tql ^ A llyn and Bacon 
General S hop Procedures^ 
Oorsett 

MechanJo J I f ustrated 

I nd i V idual work ^orld of 
\/Qrk Units, Read silently 
and answer quest ions at 
the end of each unit. 
Complete forms co 1 1 ected 
from local industry 
related to each unit,. 

Using ^'/^agic Circle'' 
format i the school 
psycho log ist will 
discuss with group learn-- 
ing and coping skills for 
per so no I prob/ em areas, 
financia/ itianagement , sex 
roles, mal e-femal e 
re lot ionsh ips^ Mater iaI s 
from Human De\/e lopment 
Program I nnerohange ^ 



I ndi \/ idual 
Respons ibi e 



Sp&G iaI £duc* 
I nst ructor 



Vooat fonal 
E due at ion 
I nst rue tor 



6' pec iaI Ed uc . 
I nst rue tor 



o' pec ial Educ , 

and 
Vocai/onal 
I nst ructor 



J pec Ial Educ > 
I nstructor 



School Psy , 
Peers 



Amount 
T ime 



of 



15 minutes 
da i / y 



30 minutes 
da i J y 



30 minutes 
da i I y 



30 minutes 
daily 



30 minutes 
daily 



90 minutes 
week I y 
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abjective 
Nu/nter 



Educat ional hater lal s 
and Proc edures 



I nd i vidua I 
R&^fions ib I e 



Amount of 
Tirne 



On-'the-- Job Q^p&r i enQ& in 
building a house n 



Vocat ional 
€ducat ion 
I n^tructor 



120 mlnutys 
da/ 1 V 



Part i c /pat i on in senior 
P,E^ during first hour, 
aevml op^&nt Of leisure^ 
t iwe sports , 



I n&iruotor 



60 fn/nuies 
da/ 1 y 



9, 



J,C^ w/ 1 I assume increase 
/ng amounts of respond i^ 



J .0 ^ and all 
t QQChers 



da/ I y - 
each class 



bility for J) is own I earn-^ 
f ng as entfuced by hi^ 
w i 1 1 i rgn^ss to comp fete 
required projects and s^ek 
ass isianc& from teachers . 



AMOUNT UF TIME IN fiEGULAH C LA^J 

Th& student w/ll be p^Qoed in r&gular vocat ional education programs 
and phys ical Bduoai/on for i nstruct iona I purposes^ 

£ VA LUA T JON Cfi I T£R M 

/, ^t^c^ent y/ 1 1 demonstrate skills in carpentry at building site^ 
2^ Stucfent w/ll ocmplGtm Carpent ry Math Masiery Tests with 
80% accuracy^ 

I .E. P. PART IC I PANTS A ND mN M£MB£fla 



I. 

3. 
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Concius ion 

k/ork must be begfn to inf I uGnce training programs for 
vocational educators, speciai educatara , and school psycho / o g tsts 
to incorporate experiences to prepare their respective specialists 
to function as team members in vocationQl eduOQt ion settings. 
Antecedent to this effort , prof ess ional organi iQt ions and 
ind ividual professionals, througli inswrvice and Consultation, 
must encourage State Departments of EdUQation Qnd State Departments 
of Vooat ional ^Techn ical Eduoation (wher^ they ex/stj to endorse 
the team approach to tl^e programrn i ng and delivery of servioes for 
speciQl needs learners^ 

Changes must t ransp i re in the field; ws aannot await the 
pro^UQts of university training programs to irnplement the team 
QpprQQCh, Lines of communication must be estat/ished and 
strengthened afnong vocat ional educators, speoiQl educators, and 
aohool psycho log ists. The ideal setting for t^is to begin is the 
lEP fneating. Dependent upon which professionQl of the yet-^tQ-be" 
oompr ised toam is currently attending the meeting, will be 
^ho in it iates deve lopment of a communi cat ion network. In most 
instances, the special educator will be the professional who will 
invite the school psycholog/st and thB vocational educator to 
becoine actively invol\^ed in the lEP programming for the hand icapped 
I earner, 

Looai ^1 eve I inserv ice programs can provide ideal settings 
for sharing infortnat ion, competenc i es and neads^ These inserv ice 
mf^oris can be supported by federal monies obtafned by grants 
from the Bureau of EducQtion for the handicapped ( B£H ) , Department 
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of HeaJth, EducQt Ion and ',/Q/farQ (He//), 

Adminisirai I ve support yill be easf^r to obtain nov/ than 
it was s&verai years ago, a&sfeged by the regulat fons of the 
VoQQt ional Education Amendnimnts of /976 (P,L. 9i4^i4Qs) and the 
Education of Hand loapped Act (P.L. 9i^-ius), adm i n i st rators have 
awakenBd to the necessity for comprBhens i ve prograni^ ing for 
spBcial needs learners. Seeking adm in istrat i ve support from 
several organ 1 zat ional units might be necessary since area 
vooat ional schools often are Qdmin istrat i vel y separate from 
secondary schools, c^ohool psycholog leal sers/ices may be 
attached to yet another admi ni strat i ve unit. 

Most pro f ess ions havm experienced efforts at teaming of 
one kind or another, and total sat isfaat ion with Joint efforts 
is seldom aohieved, If^ howmver^ special needs learners at the 
secondary level are to achieye the status of productive citizens, 
realizing a sense of independence and a sense of personal worthy 
we must set aside self-contained roles and merge to emerge as a 
dynafnic teamg 
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